Building Critical Literacy with Refugee English Learners
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Activity One — | Have a Dream, too! 4 e
» Students read and listened to “I Have a Dream” and analyzed it to study Dr. Martin
Luther King, Jr.”s goals. They then wrote original speeches about their own goals for 2
their future.
Frameworks and how they were applied and shaped the project: Activity Two — Photo Gallery 0+ y y y y
. . . . Activity 1 Activity 2 Activity 3 Activity 4 Activity 5
» Students studied a collection of photos to determine what the subject or the
photographer’s goals were. The students then took photos that represented their own
goals.
-\es Activity Three — A-G Pathway to Graduation
heOr » Students filled out a four-year schedule planner of high school courses and studied an
cultura | | . | |
\ a d ECO her and with the article and an accompanying presentation about the A-G requirements for graduation.
SOC‘OCU\tUra . Jctions with each After the article and presentation, they were given the opportunity to redo their planner
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influences Activity Four — Art Analysis Implications/Conclusion:
» Students studied a portrait and a sculpture and analyzed both to determine what they
thought the subject and/or the artist’s goals were. They then chose to do either a < A challenging, and critically engaging curriculum benefits all students, including students with interrupted formal
" . . - painting or a sculpture of their own that represented their own goals. education who are English learners.
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a topic g More ge ly abg Learning curs th oneself Activity Five — Visual Storytelling <> Though difficult, it is possible to scaffold activities to make it possible for beginning English learners to participate
Persong ONcept any Usi ot imagery and see\fﬂg » Students read and analyzed a story, More Than Anything Else, by Marie Bradby and while still leaving the activity open-ended to allow for creative and critical thought.
Questio pliCat‘ion to "8 in the position R ta studied how the main character set and took steps to achieve his biggest goal. They then
or hallenge it pamcu\af contex wrote their own, visually rich stories to explain what is their own biggest goal and how <> In teaching recently arrived students how to be better understand the US system of educators, students become
they planned to accomplish it. more comfortable seeking out and providing peer assistance and are better equipped to be effective self-advocates
in US formal educational settings.
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Copy of a two page story from the class book showcasing students’ goals and plans to achieve their goals.




